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Presentation

A book in English that refers to the areas of physical education 
and sports is now necessary to share the Italian culture interna-
tionally. These educational areas are becoming increasingly impor-
tant and are considered important for various reasons, including 
the health of younger generations.

For these reasons, it seems necessary for teachers and educa-
tors to reflect on their role and teaching strategies, which are 
continuously evolving to meet renewed and emerging educational 
needs. Body and movement not only belong to the evolutionary 
path of everyone, but are also crucial for cognitive development, 
as claimed by the neurosciences, and for emotional, affective, and 
social development.

In other words, the concept of “education” must replace obso-
lete and restrictive concepts such as “gymnastics”, or specifically 
sectoral concepts such as “sport training” and “physical exercise”. 
Only by prioritizing meaning over terminology can we ensure an 
educational characterization of the areas of body and movement, 
and especially their methodological and didactic flexibility that 
centers around the individual’s complex and unique nature. Ed-
ucation, among other things, requires particular approaches de-
pending on the age groups it targets, the environments in which 
it takes place, and the primary objectives related to a particular 
group or individual.

The terms “absolute performance” and “extreme limit” must 
give way to the idea of inclusive approaches that do not exclude 
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or select anyone. These terms should be reserved only for specific 
areas such as high-level competitive sports and not for physical 
education, introduction to sports, or amateur sports, which al-
ways remain particular areas of the educational approach.

The book consists of brief and concise chapters that encourage 
the reader to delve deeper into the topics discussed. It encompass-
es literature from the 1960s to the present day, summarizing much 
of the theory debated on the issue of physical education.

The author’s guiding principle constantly refers to the role of 
teachers and educators, utilizing both descriptive and critical cues 
to explore theoretical models involving pedagogical reflections 
on the educational function realized through the body and move-
ment. Along this path, the learning process is emphasized as a cul-
minating element of educational action, which can be applied not 
only to purely motor skills but, above all, to life skills.

Equally important is reflecting on the strengths and weakness-
es that the teaching of physical education and sport inherently 
brings, as they were initially designed for performance and skilled 
individuals who are competitive with themselves and others. 
However, these fundamental objectives have been supplemented 
by more holistic objectives that encompass the entire systemic es-
sence of the person, including emotions, cognition, sociality, per-
ception of self-efficacy, intentionality, and responsibility. In other 
words, education goes beyond the confines of gyms and sports 
centers and is open to all activities, both motor and non-motor, 
that are relevant to human life.

For instance, education for healthy lifestyles surpasses all other 
objectives and expands education to extracurricular motor activ-
ities that guarantee everyone the pleasure of moving and having 
fun, such as outdoor activities, playground activities, walking 
groups, climbing, trekking, and cycling, without the need to per-
form objectives that require total and continuous application, as 
high-level athletes do.

The book discusses several aspects of education through the 
body and movement. Its essentiality is clear to experts in the field, 
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but less experienced readers may need to read other books or pub-
lications to deepen their understanding. The book’s concise for-
mat confirms that physical education is not a trivial or simple dis-
cipline, as many people assume, but requires specific preparation 
and professionalism. At the same time, it contributes to defining 
a real discipline: education through the body and movement in its 
various expressions, including physical education, sports educa-
tion, and leisure activities.

Andrea Ceciliani
full professor,

workplace safety trainer in bachelor’s and master’s degree  
programs in physical education and sports science

Department for Life Quality Studies
Alma Mater Studiorum University of Bologna (Italy)



Introduction

Models in physical education. From pedagogical perspective to practice 
is an academic book that explores the use of different models in 
physical education (PE) from a pedagogical perspective. The book 
provides a comprehensive overview of various models used in PE, 
including their historical development, advantages, and challeng-
es in implementation.

The book’s theoretical framework examines the pedagogical 
theories relevant to models in PE, such as constructivism, social 
learning theory, and self-determination theory. It also explores the 
application of these theories to models in PE and provides con-
ceptual frameworks for understanding models in PE.

The book outlines the different types of models used in PE, 
including traditional, sport education, teaching games for under-
standing (TGfU), and adventure education. It discusses the advan-
tages and disadvantages of each model and provides examples of 
each model in practice.

The book also covers strategies for implementing models in PE 
and explores the challenges in doing so. It provides solutions for 
overcoming these challenges and discusses methods for assessing 
and evaluating the effectiveness of models in PE.

Finally, the book explores emerging trends in models in PE and 
provides recommendations for improving models in PE. It con-
cludes with a summary of key points and their implications for 
future research and practice in PE.

Overall, Models in physical education. From pedagogical perspective 
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to practice is a valuable resource for students, researchers, and ed-
ucators interested in understanding the use of different models in 
physical education and their pedagogical implications.

The purpose of the book is to provide a comprehensive over-
view of different models used in physical education (PE) and 
their pedagogical implications. The book aims to bridge the gap 
between theoretical concepts and practical application of models 
in PE by exploring the historical development, types, implemen-
tation strategies, assessment and evaluation methods, and future 
directions of models in PE.

Physical education plays a critical role in developing physical, 
cognitive, and social skills among students. The use of models in 
PE has been widely recognized as an effective way to structure 
learning experiences and promote students’ engagement and mo-
tivation. However, despite the potential benefits, the implemen-
tation of models in PE remains a challenge due to various factors 
such as time constraints, limited resources, and lack of teacher 
training.

One of the book’s aims is to provide educators with a better un-
derstanding of different models used in PE and their pedagogical 
implications. The book explores the theoretical frameworks that 
underpin models in PE, including constructivism, social learning 
theory, and self-determination theory. By doing so, it aims to en-
hance educators’ pedagogical knowledge and inform their instruc-
tional practices.

Another aim of the book is to provide a comprehensive over-
view of different types of models used in PE, including traditional, 
sport education, teaching games for understanding (TGfU), and 
adventure education. The book discusses the advantages and dis-
advantages of each model and provides examples of each model 
in practice. By doing so, it aims to assist educators in choosing 
the most appropriate model for their instructional purposes and 
context.

The book also aims to provide strategies for implementing 
models in PE and overcoming challenges associated with their im-
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plementation. It recognizes the barriers that educators face when 
implementing models in PE, such as time constraints, limited re-
sources, and lack of teacher training. The book provides practical 
solutions to these challenges, such as developing clear lesson plans, 
adapting models to suit individual needs, and involving students 
in the learning process.

Furthermore, the book aims to explore assessment and eval-
uation methods for models in PE. It recognizes that assessment 
and evaluation are crucial for continuous improvement in PE and 
provides methods for evaluating the effectiveness of models in PE, 
such as self-assessment, peer assessment, and teacher assessment.

Finally, the book aims to explore emerging trends in models in 
PE and provide recommendations for improving models in PE. It 
recognizes the need for educators to keep up-to-date with emerg-
ing trends in PE, such as technology-based models and physical 
literacy-based models. By doing so, it aims to assist educators in 
adapting their instructional practices to meet the changing needs 
of students.

In summary, the purpose of the book Models in physical education. 
From pedagogical perspective to practice is to provide a comprehen-
sive overview of different models used in PE and their pedagogical 
implications. The book aims to bridge the gap between theoretical 
concepts and practical application of models in PE and provide 
educators with strategies for implementing models, assessing and 
evaluating their effectiveness, and keeping up-to-date with emerg-
ing trends. It is a valuable resource for students, researchers, and 
educators interested in enhancing their pedagogical knowledge 
and improving their instructional practices in PE.

Physical education (PE) is an essential component of the educa-
tional curriculum, which aims to promote physical, cognitive, and 
social development among students. One of the critical aspects of 
PE is the use of models, which provides a structure for organizing 
and delivering instruction. Models in PE can be defined as a sys-
tematic approach to teaching physical skills and knowledge that 
are based on theoretical and empirical research. Models provide 
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educators with a framework to structure learning experiences and 
promote students’ engagement and motivation.

There are several types of models used in physical education, 
including traditional, sport education, teaching games for under-
standing (TGfU), and adventure education. Each of these models 
has its advantages and disadvantages, and educators should choose 
the most appropriate model based on their instructional purposes 
and context.

1. Traditional model: the traditional model is a teacher-centered 
approach that focuses on developing students’ physical skills and 
fitness through a series of exercises and drills. This model is based 
on the belief that physical development is best achieved through 
repetitive practice and conditioning. The traditional model often 
uses a hierarchical approach to instruction, where students learn 
basic skills before progressing to more complex skills. This model 
is often criticized for being repetitive and lacking in student en-
gagement.

2. Sport education model: the sport education model is an inter-
disciplinary approach that uses the sport as a context for learning. 
This model focuses on developing students’ physical, cognitive, 
and social skills through participation in team sports. The sport 
education model is based on the belief that sports provide a rich 
context for learning, where students can develop critical thinking, 
decision-making, and teamwork skills. This model is often praised 
for its ability to engage students and promote lifelong participa-
tion in physical activity.

3. Teaching games for understanding model: the teaching games for 
understanding (TGfU) model is a student-centered approach that 
uses games as a context for learning. This model focuses on devel-
oping students’ cognitive skills and understanding of game con-
cepts through participation in modified games. The TGfU model 
is based on the belief that students learn best when they are ac-
tively involved in the learning process and can relate new knowl-
edge to their prior experiences. This model is often praised for its 
ability to engage students and promote critical thinking skills.
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4. Adventure education model: the adventure education model 
is an experiential approach that uses outdoor activities to pro-
mote physical, cognitive, and social development. This model 
focuses on developing students’ self-confidence, leadership, and 
problem-solving skills through participation in challenging out-
door activities such as rock climbing, canoeing, and hiking. The 
adventure education model is based on the belief that outdoor 
activities provide a rich context for learning, where students can 
develop resilience and adaptability skills. This model is often 
praised for its ability to engage students and promote personal 
growth.

There are several advantages and disadvantages to using models 
in physical education.

Advantages:

1. provides a structure for organizing and delivering instruc-
tion: models provide educators with a framework to structure 
learning experiences and promote students’ engagement and 
motivation;

2. promotes student engagement: models promote student en-
gagement by providing opportunities for students to actively 
participate in the learning process;

3. enhances learning outcomes: models enhance learning out-
comes by providing a systematic approach to teaching physi-
cal skills and knowledge;

4. promotes lifelong physical activity: models promote lifelong 
physical activity by developing students’ physical literacy and 
providing opportunities for lifelong participation in physical 
activity.

Disadvantages:

1. lack of flexibility: some models can be rigid and lack flexibili-
ty, which may not be suitable for all students or instructional 
contexts;
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2. time constraints: some models may require more time and re-
sources than traditional approaches, which may be challeng-
ing for educators with limited time and resources;

3. limited transferability: some models may not be transferable 
to other physical activities or contexts, which may limit their 
practical application in different settings;

4. lack of emphasis on individual differences: some models may 
not adequately address individual differences in students’ 
abilities, interests, and learning styles, which may result in 
limited learning outcomes for some students.

In conclusion, models in physical education provide educators 
with a systematic approach to teaching physical skills and knowl-
edge. There are several types of models used in physical education, 
each with its advantages and disadvantages. Educators should 
choose the most appropriate model based on their instruction-
al purposes and context. Models in physical education can pro-
mote student engagement, enhance learning outcomes, and pro-
mote lifelong physical activity. However, they can also be rigid, 
time-consuming, and limited in their transferability to other con-
texts. It is essential for educators to critically evaluate the use of 
models in physical education and consider their potential impact 
on students’ learning and development.


